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Abstract
This bibliographic research seeks to identify the existing literature about English
Language Teaching (ELT) for children with cognitive disabilities in the last ten years at a
national and international level, through the exploration, classification, and characterization of
50 documents. The method used was documentary research and the approach was qualitative
in order to contribute to the knowledge of education of professionals who may encounter this
type of population in an ELT class. The data collection and data analysis used in this research
was a process that contains four steps called, data collection, data reduction, data display, and
conclusion. As results we found that although teachers have been in the field of teaching for a
long time of experience, this is not enough when guiding an inclusive classroom. For this
reason, it is relevant to have a commitment of both educational entities and teachers prioritizing
attention to the different needs of their students promoting an inclusive environment in the
classrooms. We can conclude that through the characterization of the documents exists a lack
of knowledge and difficulty on the part of teachers about the ELT inclusion in children with
cognitive disabilities as there is not much research about this topic in Colombia. For this reason
it is important to recognize and understand the theme of cognitive disabilities to promote and
improve the laws and proposals that will be consolidated in education in order to improve the
right to education of this population.
Keywords: cognitive disabilities, ELT, children, inclusion, English professionals, educational
environments.
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Resumen
Esta investigación bibliográfica busca identificar la literatura existente sobre la
Enseñanza del Idioma Inglés (ELT) para niños con discapacidad cognitiva en los últimos diez
años a nivel nacional e internacional, a través de la exploración, clasificación y caracterización
de 50 documentos. El método utilizado fue la investigación documental y el enfoque fue
cualitativo con el fin de contribuir al conocimiento de la educación de los profesionales que
pueden encontrarse con este tipo de población en una clase de ELT. La recolección de datos y
el análisis de datos utilizados en esta investigación fueron mediante un proceso que contiene
cuatro pasos, recolección de datos, reducción de datos, visualización de datos y conclusión.
Como resultados encontramos que, si bien los docentes llevan mucho tiempo en el campo de la
enseñanza, esto no es suficiente a la hora de orientar un aula inclusiva. Por esta razón, es
relevante contar con un compromiso tanto de las entidades educativas como de los docentes
priorizando la atención a las diferentes necesidades de sus alumnos promoviendo un ambiente
inclusivo en las aulas. Se puede concluir que, a través de la caracterización de los documentos,
existe un desconocimiento y dificultad por parte de los docentes sobre la inclusión en ELT a
niños con discapacidades cognitivas, ya que no hay mucha investigación sobre este tema en
Colombia. Por esta razón, es importante reconocer y comprender el tema de las
discapacidades cognitivas para promover y mejorar las leyes y propuestas que se consolidarán
en la educación a fin de mejorar el derecho a la educación de esta población.
Palabras clave: discapacidades cognitivas, ELT (Enseñanza del idioma inglés), niños,
inclusión, profesionales del inglés, entornos educativos.
Introduction
ELT for children with cognitive disabilities is a practice that should be carried out in all
educational institutions without racial, socioeconomic, or cultural distinctions, and in this case
towards children with cognitive disabilities. As teachers, we need to be constantly improving our
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knowledge in order to facilitate the understanding of students in their learning process in the
different fields of teaching. This also implies thinking about the inclusion of students with special
needs, in which their learning processes may be different from other students, and give them
the bases to achieve quality education and better development of their English skills.
This research topic emerged from our pre-service teacher practice at Menorah´s School,
as we had a student in primary class that had a type of cognitive disability. Due to this, her
learning process was slower than the other students. As a consequence, the teaching methods
we use in English classes, in many cases, did not support her English learning process, causing
difficulty and sadness in the student and, frustration in us for not having basic knowledge about
this topic in order to teach her English in a proper and equitable way.
As proposed by UNESCO (2005) “Inclusion involves a particular emphasis on those
groups of learners who may be at risk of marginalization, exclusion or underachievement”
(p.16). This is how this research arises, which is composed by 50 documents, of which 12 are
national and 38 internationals, including theses, articles, books, monographs, journals, among
others, through which it is evidenced a lack of knowledge and lack of information of ELT
teachers for children with cognitive disabilities, where the practices are focused on homogeneity
in the classroom. As established by Vélez (2013), the training:
It has not been based on the notion of heterogeneous, diverse human beings, who have
their own rhythms and learning styles and, different times and modes in their development and
that therefore require different forms of teaching, different uses of didactic and methodological
strategies. (p.7)
Thus, such practices are implemented in a very superficial and general way during the
training process of future English teachers. Consequently, teachers face these challenges in
their teaching practice when they have different types of populations such as socio-economic,
cultural, and/or people with disabilities levels, among others. In this context, it is important to
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inquire about the available literature on ELT for children with cognitive disabilities in the last 10
years at a national and international level. In order to answer this question, we have set the
main objective that is to identify what research exists about ELT on children with cognitive
disabilities in the last 10 years at a national and international level.
Based on this, we created three specific objectives, the first one is to explore what
research exists about ELT in children with cognitive disabilities in the last 10 years at a national
and international level. The second one is to classify research about ELT in children with
cognitive disabilities in the last 10 years at a national and international level, and the third one to
characterize research about ELT in children with cognitive disabilities in the last 10 years at a
national and international level.
With this research we seek to raise awareness among the educational community and
generate training and research spaces about ELT in children with cognitive disabilities and
promote the inclusion of this population in educational spaces. Based on the aforementioned,
the research line that this document follows according to Universidad de la Salle is Educación,
Lenguaje y Comunicación.
Literature Review
The literature review of our article is directly related to each of the constructs defined in
the Conceptual Framework being these: ELT, cognitive disabilities, and inclusive education. In
the same way, it is important to relate these three concepts, because without the appropriation
of these, it is not possible to carry out an ELT class for children with cognitive disabilities, as
inclusion in the classroom is a significant advance for our practices as a society, respecting and
valuing the diversity of people and equal opportunities in learning a topic, in this case English
Language.
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In addition to the above, during the literature review of the 50 documents, it was found
that there is a close relationship between the 3 concepts as different researches use them
together to give a broad vision of the topic through different perspectives. As shown below (see
Table 1 List of documents collected) we classify the investigations in a chronological order from
2010 to 2020.
Table 1
List of documents collected
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Conceptual framework
The three main concepts that guided this documentary research are: ELT, cognitive
disabilities, and inclusive education.
ELT (English Language Teaching)
According to Guzmán et al (2013), stating the domain and appropriation of a second
language is very important in a globalized world due to the advances in technology and
communication as “people see the need to learn a second language with the purpose of facing
the challenges and demands of the current labour market, which increasingly involves
interacting with people from other cultures.” (p. 25), For this reason, it is important to establish
programs that encourage the ELT process in teachers in training so that they have the
necessary bases for teaching English to children with cognitive disabilities.
This is how in 2006, the Ministerio de Educación de Colombia (MEN) and the British
Council established the program "Basic Standards in Foreign Language Skills: English”
(Estándares Básicos en Competencias en Lenguas Extranjeras: Inglés), (British Council, 2015),
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which "determined that by 2019, primary and secondary education teachers must have a B2
level of English, while students must leave schools with a B1 competence” (Ministerio de
Educación, 2017b; British Council, 2015).
The previous proposal offers tools to encourage people to study English in order to
achieve some of the goals established by the Common European Framework. However, the last
proposals and the standardized tests such as TOELF, IELTS, among others, ignore the
characteristics of certain students, such as children with cognitive disabilities whose needs are
not covered by these tests that usually "operate largely within the private sector, so they are not
usually subject to government supervision”, (Lowe, 2016, p. 23)
The prior plan includes instruments to encourage people to study English in order to
meet the Common European Framework's objectives. However, the most recent
recommendations, as well as standardized examinations like TOEFL and IELTS,
In addition to the above, we can see another difficulty faced by children with cognitive
disabilities and that is that “the study of a foreign language is a task of special difficulty for all
students due mainly to the complexity and variety of processes mental events that take place
simultaneously” (Ehrman, 1996, p.92). In such a way, for this population, the work to acquire
and develop skills that allow them to function in another language may be more complex due to
the lack of research on how to deal with ELT in children with disabilities, such as Pérez Valverde et al (2021) state that "the number of studies related to the teaching of a FL (Foreign
Language) in the field of inclusive/special education is lower compared to the papers devoted to
the teaching of a FL in mainstream education" (p. 3).
Pizarro and Cordero (2017) say that students with cognitive disabilities are faced with
imaginaries since "it is often believed that these students have lower chances of learning, that
they face greater obstacles in learning the language, that they are unmotivated, that they do not
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try hard enough, or that they show anxiety." (p. 171) Due to the above, it is necessary for
teachers to make adjustments in the planning of classes for the development of activities in the
ELT.
Cognitive disabilities
Clasificación Internacional del Funcionamiento, de la Discapacidad y de la Salud (CIF,
2001) from World Health Organization (WHO) responsible for the international public health,
divided cognitive disabilities into two categories, the first one is the medical model, which
considers the disabilities as a problem that a person may have as a cause of an illness, and
requires medical care. In this model, “The treatment of disability is aimed at achieving a cure, or
a better adaptation of the person and a change in their behavior.” (p. 32), this means that health
care must be seen as a primary issue and the main responsible to change and reform health
care policy is the political system. The second one is the social model that considers disabilities
as a social problem; they state,” disability is not an attribute of the person, but a complicated set
of conditions, many of which are created by the social context/environment" (CIF, 2001, p. 22).
That is why it is our responsibility as society to integrate people with cognitive disabilities into all
areas of their social life, as in accordance with Rodriguez & Serrato (2017), “students with
intellectual disability present difficulties to understand social rules, interact and communicate in
an acceptable way to other people” (p. 61), which may also be a factor that would hinder the
integration of this population at the social and educational level.
Likewise, to make an adequate integration of people with cognitive disabilities, it is
necessary to recognize that there are two categories that classify them in general and specific,
according to Acosta et al (2016):
The former are represented in permanent underperformance in all areas of learning,
usually related to causes such as blindness, hearing problems or mental disability. The
child has limitations in all areas and may become confused with mental disability. The
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second one refers to the difficulties present in children who, although they have a normal
IQ, do not achieve a school rhythm according to their age. It mainly affects reading
(dyslexia), writing (dysgraphia) and Mathematics (dyscalculia). (p. 38)
The above concepts are also mentioned by the author Lowe (2016) which classifies
them in SEN (special educational needs), in which he concludes that “students have special
educational needs if they have a learning difficulty, which requires a provision for special
educational for them.” (p. 73)
The recognition of cognitive disabilities affecting children allows institutions, teachers
and other entities involved in education, to create proposals that guarantee the right to
education. As a result, in our country, there are regulations such as Decree 2082 of 1996, item
2, which states:
Regulates educational care for people with limitations or with exceptional abilities or
talents." This educational attention must be carried out “through a process of training in
state and private educational institutions, directly or through agreement, or programs of
continuing education and dissemination, appropriation and respect for culture, the
environment and particular needs. (Decreto 2082 de 1996).
In addition to the above, “the issues of FLL in mentally disabled children have not been
much explored to date.” (Krapež, 2011, p.1). In consequence to the above, we want to highlight
the importance of implementing these key concepts, laws, among others in the academic
training of future teachers. In this way, we can ensure the processes of inclusion of children with
cognitive disabilities in education especially in the ELT field, and their right to have an education
for their life.
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Inclusive education
In accordance with the definitions of the Real Academia de la Lengua Española the word
inclusion is “Action and effect to include” (Real Academía Española, s.f., 1) and the second is
Social Inclusion, that according to the Diccionario Panhispanico del español juridico
The society promotes shared values oriented to the common good and social cohesion,
allowing all people with disabilities to have the opportunities and resources necessary to
participate fully in the political, economic, social, educational, employment and cultural, and to
enjoy equal living conditions with others. (Panhispanico del español juridico, s.f., 1)
It is important to recognize the barriers that hinder the processes of inclusion in children
with cognitive disabilities so that they can be eliminated, in social, cultural, and personal
processes, and in this case in educational environments of ELT.
Garibotto et al (2020) described that inclusive education should not only be seen as a
space for the formation of the student, taking into account the diversity and styles of learning,
but it should "eliminate the gap of segregation, so they have the same opportunities to learn and
educate themselves, and enable them to deal assertively in all areas of social, cultural and
economic." (p. 39). In turn inclusive education must have teachers who are "capable of teaching
regular children simultaneously with conventional children" (Padurean, 2014, p. 7).
However, Hyunjeong et al (2014, as cited in Walsh, 2018), described that “Most
education teachers lack an appropriate knowledge base to educate atypically developing
students effectively” (p. 17). Their concern about inclusion in classrooms is evident as they feel
that exists a lack of knowledge about ELT for people with cognitive disabilities, and also, they
need more training about how they can do an inclusive classroom. In the same way Wilches
(2016) reiterates that in his research he observed that “due to the lack of experience and little
approach to people with ASD by teachers in certain disciplines, it is not possible to evidence
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inclusion in formal education contexts” (p. 82) and Soyoung Park (2014), also expresses in his
research that “the lack of research on bilingual children with ASD is troubling” (p.127). The
above demonstrates a general concern since there are "studies that consider teachers a key
piece in this process” (González-Gil et al, 2016, p.1).
Finally, as stated by Robayo & Cárdenas (2017) " Inclusive classrooms should be places
where diversity exists, interacts, and constructs to promote students’ successful learning” (p.34).
However, to build inclusive classes that promote equitable learning for students with cognitive
disabilities, it is necessary, to take into account the following aspects. First recognize that to
achieve an inclusive education, spaces for integration in other social aspects of people must
also be generated. Secondly, inclusion in education is an act that must be worked together, this
implies that parents, students, teachers, and educational entities must be active agents of
change in this process. Thirdly, although the concept of inclusion is a term that is used
constantly at this time, pre-service teachers need to be trained in ELT in children with cognitive
disabilities, so this will allow them to acquire different skills to make their classrooms active
spaces of inclusion.
Research Design (Methodology)
Design
This bibliographic research is designed under a qualitative approach that is defined by
Creswell (2014) as "an approach for exploring and understanding the meaning individuals or
groups ascribe to a social or human problem". (p. 32). Based on the previous definition, we
identified, explored, classified and characterized 50 documents from different written works
about ELT in children with cognitive disabilities in the last 10 years at a national and
international level. With this approach, it is sought to carry out an exploration of what research
has been carried out on ELT in children with cognitive disabilities, in order to contribute to the
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knowledge of English Language professionals who may face a challenge or difficulty in ELT
with this type of students.
Considering the qualitative approach, this project follows documentary research, which
“refers to the analysis of documents that contain information about the phenomenon we wish to
study." (Bailey, 1994 as cited in Ahmed, 2010). Therefore, the 50 documents used for this
bibliographic research were classified into primary documents (Reports, newspapers,
magazines, articles) and secondary documents (Books, critical essays, theses.)
The line of research that follows our bibliographic research is “Educación, Lenguaje y
Comunicación”, as this line of research focuses on understanding the social and cultural
processes that influence education in general.
Sampling
Sampling is fundamental in educational research since from it the reliability of the
information that is being provided is determined. In addition to the foregoing and as mentioned
by Cohen et al (2018) “decisions on sampling must be made with reference to the criterion of
fitness for purpose of the research (internally on the purposes of the study and externally on the
intention to generalize or not to generalize), fitness with the research question(s) and match with
the focus of the research.” (p.226).
Due to the fact that our research is documentary research, the sampling used for the
selection of the documents was the convenience sampling, since this is used according to the
ease of access and/or availability of the sample that will be used, “The researcher simply
chooses the sample from those to whom she has easy access. As it does not represent any
group apart from itself, it does not seek to generalize to the wider population; for a convenience
sample that is an irrelevance.”(Cohen et al, 2018, p.226), although our research does not have
information extracted from people, it does present information extracted from the 50 selected
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documents, as the years that are from 2010 to 2020 and the type of document, in this case, the
teaching of English focused on cognitive disabilities at a national and international level.
Table 2
General classification of documents

Data Collection
Miles & Huberman (1994) describe four steps for a correct analysis of data. The process
involves four main components, which are data collection, data reduction, data display, drawing
and verifying conclusions, to finally provide an overview of the data analysis (p. 12).
Figure 1
Components of Data Analysis: Interactive Model Source: Miles & Huberman (1994)

Taking into consideration what was said by the authors, the first step performed was:
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Data Collection
We made an exploration on different types of documents that have been carried out in
Colombia on ELT in children with cognitive disabilities. However, based on several national
research references, we found that all of them included documents on international research in
their literature. For this reason, we decided to expand our research internationally to have a
broader view of the research that professionals in education and related areas provide to our
research topic.
Data Display/Visualization
Also raised by Miles & Huberman, who states that this component may be presented in
charts, graphs, etc., wherefore, we created an excel document called "Matrix of Data
Collection", which contained 50 documents categorized into primary and secondary sources
(books, theses, articles, research, etc.), that were related to our documentary research. The
Stage of Piloting was examined by a La Salle University professor, who suggested adding the
category of" Methodology ".
This is how the file of this matrix has been in a progressive transformation since its
creation, as more categories have been added such as the” General Objective “and”
Descriptive/Proposal". Additionally, after the piloting process that was carried out with an
education professional, we decided to add the category of "Methodology".
Therefore, the categories for this matrix were defined as follows:


Documents: “Primary documents (materials are first-hand sources from someone in the
educational context) and secondary documents (texts, critiques, and reviews). (Clark et
al 2018)
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Year: We made the investigation of different research about ELT in children with
cognitive disabilities in the last 10 years at a national and international level.



Title of the work: This category is essential to recognize the investigations.



Author: This category is fundamental to recognizing the work of researchers and also to
be able to make citations and references in our research work.



Type de document: This category allows us to recognize if the documents are thesis,
investigations, books, etc.



Country: This category identifies what works that have been carried out in Colombia
and what investigations have been carried out in other countries such as Spain, the
United States, Uruguay, Indonesia, Mexico, etc.



General Objective: This category shows us the objectives of each investigation and
allows us to see if the work has similarities with our research.



Descriptive/Proposal: This category gives us a short description of each investigation,
which contains the main ideas of each one.



Methodology: This category is a proposal by a Professor at La Salle University, who
suggested that we could make the matrix in a more specific way and that we could add a
part where the methodology that each document uses for data collection and data
analysis.
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Table 3
Final matrix to collect data

YEAR

TITLE OF THE WORK

20151

La transformación
del contexto escolar
hacia una educación
inclusiva

AUTHO
R

TYPE OF
DOCUMENT

Jairo
Sánche
z
Sánche
z

Doctoral
Thesis

COUNTRY
Spain

GENERAL
OBJECTIV
E OF THE
WORK
The two
main
objectives
…

DESCRIPTION
/ PROPOSAL

METHODOLOG
Y

This research
is based on
the …

For the
development
of this …

Data Reduction
As its name indicates, it has the function of reducing information; for this purpose, an
excel file was created (see table 4), that would allow us to perform the same functions as the
highlighted photocopies. First, general impression notes were made in this file, where “the goal
here is to get a general idea of the data and begin a process of looking holistically at disparate
sources of data as an overall story." (O'leary, 2017. p. 606).
Table 4
First matrix to collect data

Data analysis
After the classification process of the data obtained in the matrix and the analysis of the
titles, objectives and abstracts of each document, we proposed some “Constructs”, that were
ELT, Cognitive disabilities and Inclusive education that allowed guiding the color-coding
process. It also has a second tab called Unit of analysis and Codes which the column of
“meaning of units” was based on the general objectives where we observed and looked “to tag
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key phrases and text segments" (White et al, 2006, p.37), which contained different colors. (See
table 5).
Condense meaning of unit was another column where thanks to the color-coding
process carried out in the first column, we were able to make a reduction of the data, taking
phrases or words that were related to the objective of our bibliographic research. The next step
was to reduce the previous sentences into codes and sub-categories that summarized the key
ideas of each document
Table 5
Unit of analysis and codes

In the third tab in our Excel file called "Grouping and labels” contains the sub categories
and the grouping that encloses each of the subcategories, linked to the number of times these
sub categories or codes were mentioned in the documents. Finally, after carrying out the
previous process, we verified that the “constructs” initially raised coincided with the issues that
arose after the entire process.
Findings and Discussion
As the general objective was to identify what research exists about ELT in children with
cognitive disabilities in the last 10 years at a national and international level, we explored 50
documents and we used the method established by Miles & Huberman (1994), called data
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analysis components that is divided into four steps; data collection, data reduction, data display
and conclusion: drawing and verification. To organize the data, we created an Excel matrix in
which we organized the relevant information of the documents, to perform a process, creating
meaning units and condensing the meaning of units in which we have 1028 primary codes
based on the objectives from de 50 documents. Then we reviewed several times and reduced
the primary codes obtained to 153 subcategories out of 1028 primary codes. Then, we read the
subcategories in order to classify them into similar groupings, and we finally reached 6
groupings. This reduction process in all analysis units and in all categories and subcategories
continued until we reached three main themes, that are: Cognitive disabilities, inclusive
education, and ELT to finally answer our question that were what research exists about ELT in
children with cognitive disabilities in the last 10 years at a national and international level?
This section is divided and presented in the three main themes that emerged from our
bibliographic review: ELT (English Language Teaching), Cognitive disabilities and inclusive
education.
Figure 2
Mind map general themes and categories
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Note: This graphic organizer contains the 3 main themes of our research, and some subcategories that composed
the principal themes.

First Theme: ELT (English Language Teaching)
It was found that concepts about "ELT" were mentioned in 36 documents that are used
in different contexts or with different definitions, some of the more important concepts used are:


(FL) Foreign Language, others documents mentioned a similar concept such as
FL (Foreign Language) Skills, FLL (Foreign Language Learning), and the
concept (L2) Second Language were mentioned in 3 documents



Teaching English were mentioned in 6 documents, English for teaching into 2
documents, English Language, into 2 documents and English teachers
mentioned in one document.



Finally, Bilingualism Process and Bilingualism were mentioned in 2 documents
each one, and Billingual School for ELLs (English – Language learners) in 1
document.

The past concepts are illustrated in figure 3:
Figure 3
ELT (English Language Teaching) main concepts
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The first concept for this theme is FLL (foreign language learning), which can have many
advantages in a student's life, some advantages are “to develop as social beings” as well as
“contributes to the development of other skills” (Krapež, 2011, p. 2), that is linked to the concept
teaching-learning process promoting bilingualism, in order to increase cultural awareness, the
connection with other people and cultures among others.
Similarly, the Ministerio de Educación Nacional MEN, (2006) and Estándares Básicos de
Competencias en Lenguas Extranjeras para la enseñanza del Inglés, established that children
in grades 1 to 3, should be developed and foreign language (English) at a level A1 or beginner
level, being essential that the teacher develop a higher level of B2 according to the MEN, and
the British Council, they "determined that by 2019, primary and secondary education teachers
must have a B2 level of English” (Ministerio de educación, 2017b; British Council, 2015).
In the same way, the second concept used is "bilingual" or “bilingualism”, which authors
such as Guzmán et al (2013) defined as a subject who is characterized "by his ability to
simultaneously use two or more languages and develop abilities such as speaking, reading,
writing and listening in the second language."(p. 26). This can be evident in bilingual schools for
ELLs. In the same way, Soyoung (2014) stresses the importance of seeing bilingualism as a
social function, due, “being bilingual connects people to specific communities. These
connections build individuals’ sense of identity."(p. 123)
Despite the above, it is evidenced in the investigated documents such as that of Wilches
(2016) that although:
teachers have been in the field of teaching for a long time of experience, this is not
enough when guiding an inclusive classroom since they do not have the appropriate
training to be able to attend to and solve the needs and/or difficulties that may arise. (p.
82)
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These difficulties are due to the fact that English teachers as Padurean says “do not
have any preparation for teaching English to children with special educational needs and
therefore they lack skills and knowledge on how to teach foreign languages to children who
don`t yet master their mother tongue” (Padurean, 2014, p.310)
Additionally, the third concept FL skill is linked to the term teacher training in which
language teachers" frequently state that the received training is essentially theoretical, therefore
lacking practical content" (Pérez - Valverde et al, 2021, p. 4), affecting some skills in their
training and their teaching practice.
Finally, Pizzarro & Cordero (2017) indicate that the teaching of a second language for
people with cognitive disabilities is very limited when learning another language. This can be
triggered by several factors such as:
the type of disability, the help that said student has obtained during his educational
process from specialists, the commitment of the student and the additional help that the
teacher gives him: personalizes the teaching, explains concepts differently, and adapts
the tests and research projects to the physical and mental conditions of the student. (p.
171)
Consequently, a real commitment of both educational entities and teachers is essential
for the successful acquisition of a second language in populations with cognitive disabilities.
In addition to the above, we related the grouping English professionals to the category of
ELT, which used concept such as Teachers, Professionals, and PSTs (Preservice teachers),
since these subjects promote ELT in different academic spaces.
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Second Theme: Cognitive disabilities
It was found that “Cognitive disabilities" were mentioned in 37 documents that use
different concept in order to refer in this theme, some of the more relevant concepts used are:


SEN (Special Educational Need) which were mentioned in 2 documents, other 5
documents used as similar concepts Educational needs, 3 documents used
Special Needs, and specific learning difficulties mentioned in 2 documents.



The concept of Mentally Disabled, were mentioned in 2 documents and another 4
with a similar concept such as Disabled students.



The concept Intellectual Disabilities, were mentioned in 4 documents, and other
concepts such us Noonan syndrome, down syndrome, ASD (autism spectrum
disorders), MID (Mild intellectual disability, dyslexia, and Asperger ‘syndrome.

The past concepts are illustrated in figure 4:
Figure 4
Cognitive disabilities main concepts
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It is also important to highlight that this category cannot be separated from the grouping
population which is mentioned in 31 documents, since students, children, and learners in
primary school children and among others are the main research actors to study what types of
cognitive disabilities exist and how they affect the child population.
The grouping Population showed that there are different ways to refer to people with
cognitive disabilities, which can be classified as a medical disability or social disability, as
established by the World Health Organization (WHO).
Likewise, there are other authors as a Peer & Reid (2012, as cited in Lowe, 2016), who
relate the cognitive disabilities with the first concept SEN (special educational needs), which
dealt with "a very broad term that covers a wide range of conditions such as dyspraxia, dyslexia,
dyscalculia, auditory processing disorder, ADHD, autism spectrum disorders, Tourette
syndrome, visual impairment and hearing loss" (p. 73). In the same way that SEN can be
affected by another condition such as mentally disabled that is the second concept, and this
means that children with this condition may have more problems acquiring a second language,
as they may face "lexical and grammatical difficulties even in their native language" (Krapež,
2011, p.1). The above is also affirmed by Rodriguez & Serrato (2017), who mentioned that
"students with intellectual disabilities have problems acquiring a language" (p. 60)
Consequently, we can observe different perspectives about what it means a cognitive
disability and how can be categorized. In the same way, it is important to delve into these terms
for our general teacher training, as established by Lowe (2016), "In general education, it is
considered important for teachers to have at least a basic awareness of the issue of SEN, and
this is included as part of their initial teacher training. (p.73)
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Finally, the last concept for this theme is Intellectual Disabilities, which refers to people
that have some syndromes such as Noonan syndrome, Down syndrome, ASD (autism spectrum
disorders), MID (Mild intellectual disability, dyslexia, and Asperger's syndrome.
Third Theme: Inclusive education
The theme of inclusion was mentioned in 15 documents, which use different concepts to
refer to this category, such as:


Inclusion was addressed in a general way in 5 documents, at the same time
there were other researches that relate inclusion to education, such as 2 that
present Inclusive education.



There were a variety of other documents mentioned only once that relate the
concept of inclusion with other terms, such as Inclusion Program, Inclusive
Class, educational opportunities, inclusive EFL (English Foreign Language),
inclusive methodology, and among others.
The past concepts are illustrated in figure 5

Figure 5
Cognitive disabilities main concepts
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The same process that was carried out to extract the information of the first two themes
was done with Inclusive education. The information that was extracted, although it was present
in a smaller amount, could show different concepts that can be intertwined with inclusion. The
first concept denominated Inclusive education shows that not only should we enable the
students' own development in educational, but also in social, cultural, and economic spaces.
Garibotto et al (2020).
In parallel, to guarantee the optimal development of students with cognitive disabilities in
different spaces, it is important to establish that “the educational system must have as a priority
attention and response to the different needs of its students” (González-Gil et al, 2016, p.1)
In the same way, the second concept is inclusive class, in which in order to attend needs
of students with special needs, it is necessary to promote inclusive classrooms, as they
"constitute a positive scenario for the training of boys and girls" (Wilches, P. 2016, p. 82),
moreover, the third concept denominated inclusive methodologies should be linked to the
concept inclusive class where "English teachers should adapt their lessons to children with
SEN" (Padurean, 2016, p. 7) aiming to have an optimal development of inclusive English
classes.
Finally, a fourth concept is educational opportunities, which are difficult to provide to
children with SEN, as educational entities do not create opportunities for teachers; according to
Hyunjeong et al (2014), Wilches, (2016), Soyoung, (2014), there is a lack of knowledge and
difficulty on the part of teachers both in training and in-service on the inclusion and application
of the ELT to children with cognitive, making hard to create inclusive programs, being this the
fifth concept in different spaces scholars for this type of population.
Consequently, in this third theme, it can be evidenced that there is general knowledge
on the topic of inclusion. In the same way, this topic is used by different authors in their research
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which relate this theme to ELT focused on children with cognitive disabilities. Also, we noted
that despite Inclusive education is a term known by the educational community, there is a lack
of knowledge and difficulty on the part of teachers when applying it and promoting an inclusive
EFL class. There is also a lack of knowledge on the part of ELT teachers to take into account
the special needs of children with cognitive disabilities. Finally, there is a lack of strategies to
create spaces that allow the interaction of children with and without cognitive disabilities.
Conclusions
In this final section, we will present the conclusions, which are delimited through the
general objective and the specific objectives proposed, in order to answer our research
question, and show the findings of the bibliographic review of this research.
For our general Objective that is to identify what research exists about ELT in children
with cognitive disabilities in the last 10 years at a national and international level, we conclude
the following aspects:


At the international level, it was evidenced that there are more studies about ELT in
children with cognitive disabilities, from which it can be concluded that greater inclusion
of this population is promoted, giving more visibility to this topic. The countries with more
research about this topic were the United States with 12 documents and Spain with 8
documents.



It was identified that there are not many types of research about ELT in children with
cognitive disabilities in Colombia, since the investigations that we found, were 12 in total,
which most of them were based on investigations of international documents and
authors.
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Similarly, we identified that there is a growth of research about ELT in children with
cognitive disabilities from 2010 to 2020, in the following way: for the year 2014 found 4
research, for 2017 and for 2018 we found 8 investigations each year and for the year
2020 it is found 7 research. The above data, although they are based on the documents
that were found for the research, give us a visualization that over the years there is a
greater interest about ELT to children with cognitive disabilities
For our first specific objective that is to explore what research exists about ELT in

children with cognitive disabilities in the last 10 years at a national and international level, we
want to mention the following aspects:


During the exploration we face difficulty as there was not much information at the
national level about ELT in children with cognitive disabilities. Therefore, we decided to
extend our research to an international level in order to extract more information about
this topic; there were 38 documents found, including articles, theses, and books, among
others.



A total exploration of 50 documents was carried out, of which 12 were national
investigations composed of 11 theses and 1 monograph and 38 international documents
divided into 10 theses, 4 books, 8 journals, and 17 articles.



The documents found in the exploration process in Colombia are research carried out by
undergraduate and master's students. We did not find a document such as a specific
book written by Colombian authors that mention the topic of ELT in children with
cognitive disabilities.
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For our second specific objective that is to classify different research about ELT in
children with cognitive disabilities in the last 10 years at a national and international level, we
want to mention the following aspects:


For the classification process of the 50 documents, we create a matrix initial in Excel
called Matrix Data, which allowed us to enter the relevant information for each research
such as year, country of origin, objectives, and abstract, among others. In addition, other
tables were created later that allowed us to do a more detailed coding and later
categorization process.



Since it was decided that the central themes of our research were ELT, Cognitive
Disabilities, and Inclusion, we carried out a process of division, color-coding process,
and categorization, where initially a total of 1028 primary codes were found. Which were
later reduced to 104 subcategories, to finally establish 6 great categories that are ELT,
Cognitive disabilities, inclusion, population, and proposals, where our initially proposed
constructors are implicit.



This classification process, allowed us to visualize that the construct of Inclusion, despite
not being mentioned in our research title, nor in the objectives, it is mentioned 15 times
in the general objectives of the documents in different ways, providing an idea that is a
concept essential in education about ELT in children with cognitive disabilities.

For our third specific objective that is to characterize research about ELT in children with
cognitive disabilities in the last 10 years at a national and international level, we will present the
conclusion based in our three main themes that are ELT, Cognitive Disabilities and Inclusive
education.

32
ELT (English Language Teaching)


It was corroborated that there is a lack of research focused on ELT in children with
cognitive disabilities at the national level and that most of the research was carried out in
universities such as thesis and articles.



The teacher is not only responsible for ELT for children with cognitive disabilities, it is a
work that involves teamwork such as the educational systems, the family, other
students, and other national systems, that attend and promote an optimal education for
this population.

Cognitive Disabilities


It is important to recognize and understand the theme of cognitive disabilities to promote
and improve the laws and proposals that will be consolidated in education in order to
improve the right to education of this population.



We found a great variety of concepts that resemble the theme of cognitive disabilities,
such as specific learning difficulties, intellectual disabilities, language difficulties, learning
disabilities, dyslexia, dysgraphia, and dyscalculia, among others.

Inclusive education
 To achieve a successful inclusion in the classroom or educational spaces for children
with cognitive disabilities, teachers must have a general knowledge of the specific
educational needs of this population for generating appropriate learning of a second
language.

For our research question that is “what research exists about ELT in children with cognitive
disabilities in the last 10 years at a national and international level?”


We were able to confirm that there are documents on ELT in children with Cognitive
Disabilities, which mention these main topics with different types of concepts. In the
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same way, it was found through exploration, classification, and characterization of the 50
investigations, that there is a lack of knowledge and lack of training on the part of
teachers regarding the ELT for children with cognitive disabilities because they are more
focused on teaching a second language in their training and in their teaching practice
than on establishing inclusive classrooms through ELT.


We evidenced in different researches that although teachers during their professional
training develop the communicative and pedagogical skills to develop an ELT class, it is
necessary that they also train, acquire, and develop skills and proposals that allow them
to promote inclusive classes on ELT in children with cognitive disabilities.

Main contributions


Through this research, it is sought to contribute to the knowledge about ELT in children
with cognitive disabilities at an international level, allowing that any professional in
education can have a general knowledge about this topic when facing an ELT class with
different types of disabilities.



At the national level, we seek to promote research on ELT in children with cognitive
disabilities, since it is a topic unknown by different education professionals who work in
universities and colleges across the country. With the knowledge and development of
more proposals that favor the teaching of English in our country, the right to appropriate
education for children with cognitive disabilities will be guaranteed. Regarding the
contributions to educational institutions, we want to highlight the importance of
successful accompaniment by educational institutions because while the teacher must
have the appropriate knowledge to promote an ELT class, they must also have the
support of colleges and universities which can provide training and tools they need for
the development of their classes.
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Faced with the contributions to our university and the program, we seek to raise
awareness that as teachers in training we should not be left only with the information
learned in the classroom. It is important to delve into different issues that characterize
inclusion in the country and in the world. In addition, we would like to invite teachers to
promote training and research spaces on ELT in children with cognitive disabilities
through their classes.

Further Research
There are a number of gaps in the educational field regarding the lack of knowledge
about ELT in Children with cognitive disabilities, which was revealed in this research. Therefore,
a first step to encouraging research on this topic could be to focus on the perspectives and
experiences that teachers have about it. Secondly, more methodological work is needed in
order to know the impact of inclusive classrooms in ELT and how they can help in the
educational development in Colombia. Thirdly, it could be researched on this topic with another
type of discipline in order to enrich knowledge about this area. Finally, we want to invite other
writers to write books that can contain information from different national, regional, and
academic entities of our country about this topic.
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